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| am presenting today
from the traditional,
ancestral, unceded
territory of the
Musgueam, Squamish
and Tslell-Waututr
nations.
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Key Messages

“*The promotion of students’ social and
emotional learning (SEL) and well-being is
vital for the future of our society;

*»SEL is teachable and should be a priority of
classrooms, schools, and communities;

*For SEL to be effective, the well-being of
administrators, teachers, and students needs
to be promoted in the context of supportive
school, classroom, and family environments.
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THINK/PAIR/SHARE

*Think about something that
happened to you this past
week for which you are
grateful.

*Write down your
experiences.




IT IS NOT HAPPINESS
THAT MAKES US

— GRATEFUL, BUT —

GRATEFULNESS THAT
MAKES US HAPPY




Gratitude Promote Happiness and
Happiness Influences Learning

We learn more and retain more information
when we are in a positive mood state.

Happiness is contagious.



How to promote happiness

Practicing gratitude
Practicing mindfulness
Performing acts of kindness




PART ONE: Social and emotional skills
are the essential skills!



“Educating the mind without
educating e

the heart is no edt cation & all.”
| . - Aristotle




Paradigm Shift:
ILL-being to WELL-being










Analytical intelligence (IQ)

accounts foronly 10% to
15% of job success and othe

real-world outcomes.

Daniel Goleman




A growmg body of empmcal research shows that
social and emotional skills rival IQ in predicting
educational attainment, labour market success,
heal’rh and crlmmall’ry (Heckman & Kautz 2014)







Defining Social and Emotional Learning

(SEL)

= Social and emotional learning, or SEL, involves the
processes through which individuals acquire and

effectively apply the knowledge, attitudes, and skills
necessary to

understand and manage their emotions,

feel and show empathy for others,

establish and achieve positive goals,

develop and maintain positive relationships, and
make responsible decisions
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‘% A Systemic Approach

1.Create caring environments with students that are
participatory, caring, safe, supportive, and
nurturing.

2.Provide students with opportunities to learn
specific skills that will foster their social and
emotional competence, happiness, and well-being.

3.Remember that educator’s social and emotional
competence and well-being is central to improving
SEL of students.
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CASEL CARES: SEL Resource During COVID-19. LEARN MORE

“ ’h “When physical distancing is deemed necessary,

social and emotional connectedness
‘ m x is even more critical.”
AN~

CASEL.CARES IN ITIATIV,E from CASEL President & CEO, Karen Niemi
Connecting the SEL Community

As the country and the world absorb the impact of the coronavirus (COVID-19), our
interconnectedness has never been more clearly on display. SEL offers a powerful

. . . ! ! FEATURED WEBINAR
means to support one another - children and adults - during this challenging time. A

Now, more than ever, we understand how important it is to demonstrate empathy Leading for Equity

and resilience, build relationships across distance, and call upon our collective in Challenging

resolve to strengthen our schools and our communities. Times: Our Role as
Leaders to Catalyze

CASEL CARES is a new initiative that connects the SEL community with experts to Change

address how SEL can be most helpful in response to today’s circumstances. for Our Collective
Well-being

Our social media channels will continue to have tips, resources, and more. Find us: Twitter and
Facebook. April 24 at 1:00 pm ET




CASEL CARES is a new initiative that connects the SEL community with experts to
address how SEL can be most helpful in response to today’s circumstances.

Our social media channels will continue to have tips, resources, and more. Find us: Twitter and
Facebook.

LEARN MORE REGISTER TODAY

.
Change

for Our Collective
Well-being

April 24 at 1:00 pm ET

REGISTER

Authentic Student
Leadershipina
Time of Crisis: A
Conversation
with Chicago High
Schoolers

May 1 at 1:00 pm ET

REGISTER







COUNTRIES AROUND THE WORLD WITH SEL
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BRITISH COLUMBIA, CANADA

New Education Curriculum

Core Competencies
Thinking Competency
Critical thinking
Creative thinking
Communication and Collaboration Compet:
Personal and Social Competency
Positive personal and cultural identity
Personal awareness and responsibility
Social responsibility




Mental
Health in
Schools in

BC

Children, Youth & Young Adults
Knowledge, Skills & Relationships

Early Years - Kindergarten  Grade 12 - Emerging Adulthood

BC Curriculum

Adult Attitudes, Knowledge, Competence &

Relationships

(SEL, MHL, TIP)
Indigenous Perspectives & Safe, Caring and Inclusive Learning







Changes and Challenges: Risk Factors

DECREASED MENTAL TOXIC
BULLYING SLEEP
EMPATHY ILLNESS STRESS
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Toxic Stress and Learning

Chronic stress may impair
the development of self-
regulation

Over time may cause
learning and behavior
problems

Especially for children at-risk

Adult support may be
protective

(Blair & Raver, 2012)



ONTAGION

Oberle E., & Schonert-Reichl, K. A. (2016). Stress
: contaglon in the classroom? The link between
4 2 classroom teachers’ burnout and morning cortlso! in
G elementary school students. Social Science &
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Data as a Catalyst for Action

2

“What is not assessed, Is not
addressed”
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Children in context . What are the differences
- the multiple spheres WATION/GLOB,  that make a difference?

of influence

- A focus on both risk
_ and resiliency



FIGURE 1. HELP'S CHILD DEVELOPMENT MONITORING SYSTEM

Toddler
Development
Instrument (TDI)

* 12 - 24 months

* parent & caregiver
questionnaire

Childhood
Experiences

Questionnaire
(CHEQ)

» Start of Kindergarten

* parent & caregiver
questionnaire

Early
Development
Instrument (EDI)

* Mid-Kindergarten

* teacher
questionnaire

Middle Years
Development

Instrument (MDI)

*Grades 4 &7

* student
questionnaire

Youth
Development
Instrument (YDI)

* Secondary school

* student
questionnaire




HELP’s CHILD MONITORING SYSTEM

Toddlers 0 - Kindergarten Grade 4 Grade7 Grade10
Kindergarten
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To be vulnerable means that a vh“l |
is at increased risk of encountering
difficulties in the school years and.
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EDI COLLECTION HISTORY

FIGURE 2. EDI COLLECTION HISTORY

WAVE YEARS

NUMBER
OF CHILDREN

TOTAL NUMBER
OF CHILDREN

EDI DATA
COLLECTION

2001 2004 2007 2009 20m 2013 2016 2019

Oo—wir-—0— W2 —0— W3—O0— W4 —0O— W5—OD— W6 —0@— W7 —0

40,312 38,411 38,184 46,944 42,519 43,292 43,377

ALL WAVES ~1293,039

EDI data are collected in February of every school year included in each "Wave' (a 2-3 year data collection period,
based on the annual school calendar from September to June).

HUMAN
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Wave 7 Vulnerability on One Or More Scales of the EDI by School
District

O )
33.4% Districts: 13% - 55%

Neighbourhoods: 13% 68% |
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30% EMOTIONAL MATURITY
30%
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HOW ARE CARIBOU-CHILCOTIN
Y- - ?

REN



EDI REPORTS — COMMUNITY REPORT

EDI WAVE 7 COMMUNITY PROFILE

CARIBOO - CHILCOTIN SCHOOL DISTRICT




EDI RESULTS: SD&'v Cariboo Chilcotin



40%
Kindergarten
children
Vulnerable on
One of More
Scales
In Cariboo-
Chilcotin
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40.0

30.0

20.0

Vulnerability Rate (%)

10.0

0.0

Social Competence, , Cariboo-Chilcotin & BC

w2 W3 w4 W5 W6 W7
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30.0

20.0

Vulnerability Rate (%)

10.0

0.0

Emotional Maturity, , Cariboo-Chilcotin & BC

w2 W3 w4 W5 W6 W7
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Using Data to Understand and
Improve Child Well-Being in the

Middle Years:
.- 3“. .{F‘{- S -"- ARMADr a yru al=1a



Strengthsl based and linked to health, well-being,
success, and social and emotional development both

inside and outside of school (e.g., Lerner et al., 2005;
CScalec et al 70158)
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Children

US Embassy of Canada - Flickr CC Attribution



UPHOLDING THE RIGHTS OF THE CHILD

Article 12;:

' “ Children have a right to
& give their opinion and be
listened to by the adults

w around them




MDI Dimensions &

PHYSICAL HEALTH
& WELL-BEING

Measures areas
of development @@

strongly linked W
tO we l l - be] N g CONNECTEDNESS

SOCIAL & EMOTIONAL
DEVELOPMENT

@D\ D@D

USE OF SCHOOL EXPERIENCES
AFTER-SCHOOL TIME



The Well-Being Index

Low Well-Being

Optimism| ioren who score High Well-Being
eltT-Esteem| least 1 measure of rivin
Self-Est (Thriving)
. Well-being Children score in the
Happ]ness high range on 4+

bsence of Sadness . . measures of well-
Medium to High being
General Health| wei-Being

Children who score in the
High range on < 4
measures of well-being,
and Low in 0 areas




The Assets Index
ADULT E PEER
% RELATIONSHIPS Q% RELATIONSHIPS
Adults at School Peer Belonging

Adults in the Friendship Intimacy

MU TRITION | AFTER-SCHOOL
AND SLEEP % ACTIVITIES
Eating Breakfast

Organized Activities

Meals with Adults at

Home

Frequency of Good

Claan



SOCIAL & EMOTIONAL

DEVELOPMENT

MEASURES
o Optimism

Empathy

Prosoclal Behaviour

o Self-Esteem

o Happiness

o Absence of Sadness
Absence of Worrles
Self-Regulation
(Short- & Long-Term)
* Responsible
Declislon-Making
Self-Awareness
Perseverance
Assertiveness

»

»

»

Responsibility

Citizenship and Soclal

5 DIMENSIONS OF THE MDiI

2Z

z

PHYSICAL HEALTH &

WELL-BEING

MEASURES

o General Health

s Eating Breakfast

= Meals with Adults in
Your Family

Junk food

= Frequency of
Good Sleep

Help-Seeking for

Emotional Well-Being

Transportation to and
from School

CONNECTEDNESS

MEASURES

Adults at School

s Adults in the
Neighbourhood

= Adults at Home

s Peer Belonging

Friendship Intimacy

Important Adults

* These questions are on the Grade 7 MDI only

@ Cl@D

USE OF SCHOOL
AFTER-SCHOOL TIME EXPERIENCES
MEASURES MEASURES
= Organized Activities Academic Self-Concept
- Educational Lessons School Climate
or Activities School Belonging
- Youth Organizations Motivation
- Sports Future Goals
- Music or Arts Victimization and
How Children Spend Bullying
Thelr Time
After-School People
and Places
Children’s Wishes and
Barriers

WELL-BEING INDEX

© A measure In the Well-Being Index

0

ASSETS INDEX

= A measure in the Assets Index

W@ &



Aligning the MDI @

BC’s Redesigned Curriculum

Personal and Social MDI measures
Competencies
Positive Personal & Connectedness, Self-Esteem,
Cultural Identity Personal Meaning,
Academic Self-Concept
Personal Awareness and Self-Awareness, Perseverance,
Responsibility Responsible Decision-Making,

Self-Regulation, Well-Being

Social Responsibility Citizenship/Social Responsibility, Empathy,
Prosocial Behaviour



CASEL A MDI

Social-emotional learning skills | MDI Measures

Optimism
Self-Awareness*
Academic self-efficacy
Self-esteem (self-concept)

Body image
Self-regulation (short and long-term)
Perseverence*
Health habits
SOCIAL
AND o _
EMOTIONAL Responsible decision-making*
LEARNING Citizenship and social responsibility*

RESPONSIBLE
DECISION-
MAKING

Assertiveness*
Prosocial behaviour
Friendship intimacy
Peer belonging

Empathy
Important adults (in the school, home, community)

* Subscales included only on the grade 7 MDI.



MDI A\ a

Total to date:

Participation ¥ 140,000
2009/10 - 2019/20 44

School Districts



SCHOOL DISTRICT 91 | NECHAKO LAKES

SCHOOL DISTRICT
& COMMUNITY REPORT

11 | NECHAKO LAKES

SCHOOL DISTRICT
& COMMUNITY REPORT

E
= |\ -
P

2018/2019



4 SD 91 Nechako Lakes Well-Being Index - 2018/16
MDI

NECHAKO LAKES ALL PARTICIPATING DISTRICTS

34% Low 33% Thriving 34% Low

38% Thriving

181 16508

Children Children
33% Medium 27% Medium
High Well-being (Thriving) Medium to High Well-Being Low Well-Being
Children who are reporting positive Children who are reporting no negative Children who are reporting negative
responses on at least 4 of the S responses, but fewer than 4 positive responses on at least one dimension of
dimensions of well-being. responses, well-being.



AZI SD 91 Nechako Lakes Well-Being Index - 2018/19

NECHAKO LAKES ALL PARTICIPATING DISTRICTS

33% Thriving
026

26% Thriving
41% Low
46% Low 14

Children

28% Medium
26% Medium
High Well-being (Thriving) Medium to High Well-Being Low Well-Being
Children who are reporting positive Children who are reporting no negative Children who are reporting negative
responses on at least 4 of the 5 responses, but fewer than 4 positive responses on at least one dimension of
dimensions of well-being. responses, well-being.



ASSETS INDEX — SD 91 Grade 4
2018/19

Percentage of children reporting the presence of an asset

<70% 70-79%  80-89%  90%>

NECHAKO LAKES ALL PARTICIPATING DISTRICTS

84% 84% 81% 88%
Adult After-School Adult After-School
Relationships Activities Relationships Activities

84%

66% 81% 67%
Peer Nutrition & Peer Nutrition &
Relationships Sleep Relationships Sleep




¥4| ASSETS INDEX — SD 91 Grade 7
e 2018/19

Percentage of children reporting the presence of an asset

<70% 70-79%  80-89%  90%>

NECHAKO LAKES ALL PARTICIPATING DISTRICTS
72% 78% 71% 84%
Adult After-School Adult After-School
Relationships Activities Relationships Activities
74% 56% 80% 62%
Peer Nutrition & Peer Nutrition &
Relationships Sleep Relationships Sleep




MDiI

4 %} Connectedness

RESULTS FOR NECHAKO LAKES

CONNECTEDNESS WITH ADULTS

ADULTS AT SCHOOL

Assesses the quality of relationships children have with the adults
they interact with at school. e.g., "At my school there is an adult
who believes | will be a success.”

ADULTS IN THE NEIGHBOURHOOD/COMMUNITY

Assesses the quality of relationships children have with the adults
they interact with in their neighbourhood or community. e.g., “In
my neighbourhood/community there is an adult who really cares
about me."

ADULTS AT HOME

Assesses the quality of relationships children have with the adults
in their home. e.g., "In my home there is a parent or other adult
who listens to me when | have something to say."

| Average for all districts

0% 25% 50% 75% 100%

von 7+ IR

Medium 21% |

Low 4% ]

0% 29% 50% 795% 100%

High 6396- —
Medium 25% |
tow 12% [l

0% 25% 50% 75% 100%

von 72 [ |

Medium 25% |

J

Low 3%



/ %} Connectedness

MDiI

| Average for all districts

CONNECTEDNESS WITH ADULTS

ADULTS AT SCHOOL I
Assesses the quality of relationships children have with the adults High 49% - |
they mte'ract wnth at school. e.g., "At my school there is an adult A— |
who believes | will be a success."
Low 14% .
ADULTS IN THE NEIGHBOURHOOD/COMMUNITY e
Assesses the quality of relationships children have with the adults High 46% -
they interact with in their neighbourhood or community. e.g., "In Median| 34% |
my neighbourhood/community there is an adult who really cares
about me." Low 20% .l
ADULTS AT HOME o e
Assesses the quality of relationships children have with the adults High 66% - |

in their home. e.g., "In my home there is a parent or other adult

, , ) Medium 24% |
who listens to me when | have something to say.

tow 9% [



%} Connectedness

NUMBER OF IMPORTANT ADULTS AT SCHOOL

"

. ’
--------

2 or more None
57% 1 3% 30%
Average for all 61% 10% 29%

districts




%} Connectedness

NUMBER OF IMPORTANT ADULTS AT SCHOOL

® O
2 Or more One None

40% 11% 49%

Average for all 39% 12% 49%
districts

b ’
--------




4.5

2016/17
4.3
4 | 2 Adults
4.1 o 1 Adult
. 0 Adults
3.9 -
3.7 -

Optimism Happiness Self-concept



4.4

MDI

2016/17
4.23

4.05

3.88 -

3.7 -

Optimism

Happiness

Self-concept

I 2 Adults
1 Adult
. No Adults



MOVING TO ACTION
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34% 14% 53% 51% 11% 38%  51% 19% 30%

2 or more One None 2 or more One None 2ormore One None

2013/2014 2014/2015 2015/2016




PART 3: The Science Behind SEL:

Top Findings from Recent Research and Evidence-
Based Strategies

L] Qﬂ 3
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Finding #1\: “Childr'en with shtrong social

skills in kindergarten more likely to thrive
as adults”

------

......




The Study

» Key Research Findings:

* Children with high prosocial skills in kindergarten were more
likely to:
* Graduate from high school

*Complete a college degree
*Obtain a full time job

Children with low prosocial skills in kindergarten were more
likely to:

* Have spent time in juvenile detention
*Been arrested by early adulthood

* Have a higher rate of recent binge drinking and 82% higher rate of recent
marijuana usage; and

* Higher chance of being in or on a waiting list for public housing.



Child and Adolescent Pathways to Well-Being in Adulthood: A 32-Year
Longitudinal Study

CHILD ADOLESCENT
SOCIAL CONNECTEDNESSSOCIAL CONNECTEDNESS ADULT WELL-BEING

Olsson, C. A. et al., 2013



Finding #2: Social & Emotional
Skills are malleable
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.Slee p/Rest
. Nutrition and low exposure to toxins

Physical activity/Exercise/
Green Space

Emotional well-being/Social
relationships/Safety/

.Balanﬂmafety

Immordino-Yang et al. 2018




Childhood self-control
predicts health, wealth & public safety
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Finding #4 SEL Programs promote

soclal emotional competency,
prosociality, well-being, and school

v
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e 9% .
] Kind Behaviors

CASEL Meta analy51s 213 studles 270,034

MN22%

Social and
Learning Emotional By A 11%
<. Environment Competence Academic Achievement

Social Emotional
Skills Instruction

N9%

Positive attitudes

e 9%
Aggressive Behaviors

B
o g

V10%
A Emotional Distress
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201 3

CASEL GUIDE

Effective Social
and Emotional
Learning Programs
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Finding #5: We have underestimated
children’s capacities for being good
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It’s not, ,survival of the fittest; it’s survival of the

kindest.

Dacher Kelther




Altruistic Helping in Human Infants
and Young Chimpanzees

Felix Warneken™ and Michael Tomasello

Human beings routinely help others to achieve their goals, even when the helper receives no
immediate benefit and the person helped is a stranger. Such altruistic behaviors (toward non-kin)
are extremely rare evolutionarily, with some theorists even proposing that they are uniquely human.
Here we show that human children as young as 18 months of age (prelinguistic or just-linguistic)
quite readily help others to achieve their goals in a variety of different situations. This requires
both an understanding of others’ goals and an altruistic motivation to help. In addition, we
demonstrate similar though less robust skills and motivations in three young chimpanzees.

elping is an extremely interesting phe-
H nomenon both cognitively and motiva-

tionally. Cognitively, to help someone
solve a problem, onc must know somecthing
about the goal the other is attempting to
achicve as well as the cumrent obstacles to that
goal. Motivationally, exerting cffort to help
another person—with no immediate benefit to
oneself—is costly, and such altruism (toward
non-kin) is extremely rare evolutionanly. In-
deed, some researchers have claimed that

uations fell into four categories: out-of-reach
objects, access thwarted by a physical obstacle,
achieving a wrong (correctable) result, and
using a wrong (correctable) means (Table 1)
(movies S1 to S4). For cach task, there was a
corresponding control task in which the same
basic situation was present but with no in-
dication that this was a problem for the adult
(/4). This ensured that the infant’s motivation
was not just to reinstate the original situation
or to have the adult repeat the action, but

Altruistic Helping in Human Infants and Young
Chimpanzees

Felix Warneken, et al.
Science 311, 1301 (2006);
DOI: 10.1126/science.1121448

REPORTS I

each category (Fig. 1). They handed him several
out-of-reach objects (but not if he had discarded
them deliberately); they completed his stacking
of books after his failed attempt (but not if his
placement of the books appcared to mect his
goal); they opened the door of a cabinet for him
when his hands were full (but not if he
struggled toward the top of the cabinet); and
they retrieved an inaccessible object for him by
opening a box using a means he was unaware
of (but not if he had thrown the object inside
the box on purposc). Analyzed by individual,
22 of the 24 infants helped in at least one of the
tasks. It is noteworthy that they did so in almost
all cases immediately (average latency = 5.2 s),
before the adult either looked to them or
verbalized his problem (84% of helping acts
within the initial 10-s phase). Thus, the exper-
imenter never verbally asked for help, and for
the vast majority of helping acts, cye contact
(as a subtle means of soliciting help) was also
unnecessary.

Experimental studies on altruistic behaviors
in nonhuman primates are scarce. There are
anecdotal reports of possible instances of
helping (/5-77) and some expenments dem-
onstrating cmpathic intervention by various

on September 24, 2008
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Kindness Counts: Prompting Prosocial Behavior in
Preadolescents Boosts Peer Acceptance and Well-Being

Kristin Layous'”, S. Katherine Nelson’, Eva Oberle? Kimberly A. Schonert-Reichl?, Sonja Lyubomirsky’

1 Department of Psychology, Unhersity of CGalifornia, Riverside, Californla, United States of America, 2 Department of Educational and Counseling Psychology and Spedial
Education, University of British Columbia, Vancouver, British Columbia, Canada

Abstract

At the top of parents’ many wishes is for their children to be happy, to be good, and to be wellliked. Our findings suggest
that these goals may not only be compatible but also reciprocal. In a longitudinal experiment conducted in 19 dassrooms in
Vancouver, 9- to 11-year olds were instructed to perform three acts of kindness (versus visit three places) per week over the
course of 4 weeks. Students in both conditions improved in well-being, but students who performed kind acts experienced
significantly bigger increases in peer acceptance (or sociometric popularity) than students who visited places. Increasing
peer acceptance is a critical goal, as it is related to a variety of important academic and social outcomes, including reduced
likelihood of being bullied. Teachers and interventionists can build on this study by introducing intentional prosocial
activities into classrooms and recommending that such activities be performed regularly and purposefully.

Chation: Layous K Nelson SK, Oberle E, Schonert-Reichl KA, Lyubomirsky S (2012) Kindness Counts: Prompting Prosodial Behavior in Preadolescents Boosts Peer
Acceptance and Well-Being. PLoS ONE 7(12): e51380. dot10.1371/joumnal pone 0051380
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unrestricted use, distribution, and reproduction In any medium, provided the original author and source are credited.
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Introduction benefits beyond personal happiness, as prosocial behavior predicts
academic achievement and social acceptance m adolescents [16].
The dearth of work on enhancing happmess and prosociality in
yvouth. coupled with evidence of their many benefits, haghlights the

At the top of parents many wishes s for their children to be
happy, to be good, and to have positive relationships with others



- ACT OF KINDNESS * WHEREABOUTS

- Gave a friend a nice snack * Grandpa’s

* Hugged Vanessa * Library

- | listened to people who have trouble * 20" & Dunbar

* Moving a piano * Swings

- | gave a snack away without anyone * My friend’s apartment
knowing * Fraser River

* Holding the door open * Classroom

* Helping my little brother * Bus

* Cleaning toilets * My house’s garden

* Children’s festival
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PART 4: STRATEGIES FOR PUTTING SEL INTO ACTION



Practical resources for promoting social and emotional
learning in students

Dalai Lama Center — "Heart-Mind online”

nttp://www.heartmindonline.org/

Collaborative for Academic, Social, and Emotional Learning
www.casel.org

Edutopia

nttp://www.edutopia.org

SEL School (Great Teachers and Leaders)

http.//www.gtlcenter.org/sel-school

Social and Emotional Learning Resource Finder (UBC)
http://www.selresources.com/sel-resources/

Greater Good Science Center
http://greatergood.berkeley.edu/



http://www.heartmindonline.org/
http://www.heartmindonline.org/
http://www.heartmindonline.org/
http://www.casel.org
http://www.edutopia.org
http://www.gtlcenter.org/sel-school
http://www.selresources.com/sel-resources/
http://greatergood.berkeley.edu/

the S uden
Educaters



FOR WELL STUDENTS WE NEED WELL TEACHERS

Teacher at the beginning Teacher at the end
of the school year of the school year

www.leacher-wellbeing.com.au




Teaching is one of the most stressful of all
professions!

467% of teachers report high
daily stress during the school
year.” That’s tied with nurses
for the highest rate among
all occupational groups.

*Gallup. (2014). State of America’s Schools: A Path to
Winning Again in Education. (Washington, DC: Gallup).






FOR TEACHERS

é C A R E http://Iwww.CARE4Teachers.com

» Cultivating

« Awareness
* Resilience In

* Education

<% GARRISON INSTITUTE



SEL Strategy#2: PROMOTE
POSITIVE RELATIONSHIPS



The quality of a person’s relationships and
social interactions shapes their development
and health, both of the body and of the brain.




"Students don't care how much
you know until they know how
much you care."



KEY MESSAGES:

Find som thmg that you like
g ~t t.




. T I ways to show

Actively listen you carec
children. Y (The Greater Good)

eflect on your own
xperiences with care.



“Recognize that if
educators-are to - |
effectively relate to ¥
students, they must be /
empathic, always L P
attempting.to percewep '
the world through thef’
eyes of thesstudent.”
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Brief intervention to encourage empathic discipline
cuts suspension rates in half among adolescents

Jason A. Okonofua®', David Paunesku®, and Gregory M. Walton®

“Department of Psychology, Stanford University, Stanford, CA 94305

Edited by Susan T. Fiske, Princeton University, Princeton, NJ, and approved March 18, 2016 (received for review December 1, 2015)

Growing suspension rates predict major negative life outcomes,
induding adult incarceration and unemployment. Experiment 1
tested whether teachers (n = 39) could be encouraged to adopt an
empathic rather than punitive mindset about discipline—to value
students’ perspectives and sustain positive relationships while en-
couraging better behavior. Experiment 2 tested whether an em-
pathic response to misbehavior would sustain students’ (n = 302)
respect for teachers and motivation to behave well in dass. These
hypotheses were confirmed. Finally, a randomized field experi-
ment tested a brief, online intervention to encourage teachers to
adopt an empathic mindset about discipline. Evaluated at five mid-
dle schools in three districts (Nygachers = 31; Naudemts = 1,682), this
intervention halved year-long student suspension rates from 9.6%
to 4.8%. It also bolstered respect the most at-risk students, pre-
viously suspended students, perceived from teachers. Teachers’
mindsets about discipline directly affect the quality of teacher-
student relationships and student suspensions and, moreover,
can be changed through scalable intervention.

teacher-student relationships | empathy | respect | school suspensions |
discipline

Removal from mainstream education settings for discipline
problems denies children opportunities to learn and thus
predicts major negative life outcomes such as adult unemploy-
ment and incarceration (1). However, in the United States, the
number of students suspended for misbehavior nearly tripled

may give rise to a self-perpetuating cycle of punishment and
misbehavior (12).

Three experiments tested whether teachers can be encouraged
to adopt an empathic mindset about discipline and examined its
impact on students. This mindset prioritizes valuing and under-
standing students’ experiences and negative feelings that give rise
to misbehavior, sustaining positive relationships with misbehaving
students, and working with students within trusting relationships to
improve behavior (9). For example, perspective-taking, the cog-
nitive component of empathy, may help teachers understand stu-
dents’ experiences and intemal states (13) and thus respond more
appropnately to misbehavior (e.g, with greater concern for the
needs of the student) (12, 14). Notably, even as many teachers are
exposed to a default punitive approach to discipline (5), teachers
also have, as a central plank of their profession, the goal to buikl
and sustain positive relationships with students, especially strug-
gling students (15). The existence of this alternative mindset
suggests that it may be possible through relatively modest means
to encourage a different approach to student misbehavior. We
thus test whether an empathic mindset can change teachers’
practices, whether this improves students’ responses to discipline,
and whether encouraging an empathic mindset in teachers can
reduce suspension rates among students.

Experiment 1 tested whether a targeted message about em-
pathic discipline would change teachers’ approach to discipline.
Thirty-nine K-12 teachers (M xperience = 14 y) were randomly
acstoned to an embpathic- or a punitive-mindset condition.

v
—
o
x
—
O
A
-
>
E
g
o

@]
2
S
2
:
3



Connecting with our Students

What is one way that you make an effort to
connect with a student or stu S -




Students were asked the following questions
on a sheet of paper titled “Who Cares?”’:
List three things that teachers do to show
that they care about you.
List three things that teachers do to show
that they don’t care about you?






Promote Students’ Well-Being with the 3 C’s




Three C’s

Communication
*Consistency
Choice



SOCIAL AND EMOTIONAL LEARNING REFLECTIONS - CHECK
INS

| include SEL reflections to determine how
students are doing emotionally at the
beginning and end of each day. My check-ins
are quick, maybe as simple as sharing an
emoji. Or | might do a “Yucks and Yeahs”
check-in where students create a drawing, text,
audio, or video reflection on a Yuck—
something that was hard or they’re worried
about—or a Yeah—something they’re excited

AIAAIIL



2 X 10 Foundation: 5 Ways Promote
Connect with a student RES'L'ENCY

two-minutes a day for ten
days straight. (From Well Ahead)

Mindfully Pause:
Pause to take a deep
breath and practice
mindfulness.

Be in Nature: Take
learning outside —
connect with nature.

Gather Together:
Share food and
celebrate to build
community.

Talking Circles:
5 Sit in a circle and share
together.
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Social Emotional Learning at Home

SEL for Parents and Families

What is SEL?

SEL is the process by which children
and adults learn and
develop knowledge, attitudes and
skills to better understand and
manage emotions, better set and
' achieve goals, better able to feel
¥ and show empathy for others,
better establish and maintain
positive relationships, and better
make responsible decisions. These
are the 5 pillars of the CASEL wheel
(Collaborative for Academic, Social and
Emotional Learming).

How do you practise SEL at home with your child?

« Gelf - Awareness - take time to talk abowrt feelings with your cvildren everyday.
Name your own feelings and ask them to name theirs too

* Self - Management - teach and model positive Ways to manage stress,
disappointment and anger

* Social Awareness - wee story to help develop what your children might do or
feel in scenzrios of the characters in the story

* Relationchép Skills - help your children resalve conflicts by asking them to

* Responsible Decision - Making - talk about consequences by asking your child
to think sbout "what happene fyou did __.2"

Stay tuned... Each volume of Social Emotional Learning at
Home will focus in more dopth, each of the 5 pillars.

The Fichmond 5chool District & the best place 10 beam and lead

time to do a bath or

amazing how our
dross can impect ol
mood.

Jigsaw Puzzling

This is @ great and therapeutic activity for the
whele family. iecp an age- appropriats jigcaw
puzzie on a coffee table for angone to add om as
they pass through the room,

people 1o ssek and

Kids, Zoom, eto-your
kids miss their
friends, toal

Make a Self-Care Toolkit with
your Child “adapted from Eileen Feliciano

This can look differese for every child. A lot of reccessfiul self-care strategion invelve a sensory component -
senses of touch, taste, sight, hearing, smell, vestibular (movement) and proprioceptive (comforting prescure).
Soeme idess to include: a2 soft blanket or stuffed animal for younger child/graviey or weighted blankes for ==
older child, photos of famdy vacations, favourite book or skesch/journalling book, candy or gum, and
comforting mmsic, etc.

It's grese to help your child create their self care comfort bex, which can often be 2 shoebox or bin they can
decorace. This is eVolving o itema can be taken out or added anytime.

The Richemond School Dintrict 50 bt place 10 beam and lead



12 Home Activities that Build

Social, Emeotional, SW
".{\ (:0 -
2 SUCCE Pt 43

e % Goona h 4
gpéan};ebso 2#;3‘ mindful Writein
Sports 1 @ walk ¢ a journal
outside or diary

Practice

coping skills, Read Practice
likemindful picture mindful
breathing books coloring

Talk about, “‘ Startan Organize
characters’ actsof anareaof
feelingsina kindness the house

Challenge together

movie

=

[ Writea self- Use I Play games
| compliment conversation like“T Spy”

list startersto ‘ and “Simon
shareideas . | Says




www.casel.org

Schools, Familias, and Social and Emotional Laarning

Ideac and Toole for
Working with
Parente and Familiec

Linda Fredericks
Roger Weissberg _and Emotional Learning i
Hank Resnik University of lllinois at Chicago T ¢

Eva Patrikakou Mid-Atlantic Regional Educational
Mary Utne O'Brien Laboratory for Student Success



m About WE OurWork Get Doing DONATE SHOP TRAVEL TRACK YOUR IMPACT -

Tools and resources to support learning at
home
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POUR A CUPPA

“When tea becomes ritual, it takes its
place at the heart of our ability to see
greatness In small things," novelist
Muriel Barbery writes in The Elegance
of the Hedgehog.

TURN UP THE BEATS
Need a happy playlist? TURN TO PAGE 39.

CUE THE FUNNY
Laughter releases dopamine, which can
lift a mood and reduce stress. Find your
favorite comedian on YouTube, search

your social feed for cute animal memes.

Be on the lcokout for laughter.

FIND SOME QUIET

You may need to create it! Turn off alerts.

Power down for a few minutes - or early
in the evening as a break before bed.

SEEK THE BEAUTY
In one U K. study, researchers found
that looking at beautiful art increases
blood flow to the brain. If you can't
get to a gallery, create a digital one
on your laptop or phone.

= OV 0 N O&o

PACK A SNACK

Plan ahead when you know you'll be
on the go. Eating regularly - especially
snacks with fiber, protein and healthy
fats - can prevent a dip in blood sugar
levels (a.k.a. fealing “hangry™).

PRESS PAUSE
Request a minute if you need one.
Indoors or out, even a short stroll will
make a difference. If you have more
time, try an Awe walk. FLIP TO PAGE 150
FOR DETAILS,

SMELL THE ROSES
Aromatherapy can influence mood.
For some, lavender reduces stress,
Experiment! Many people get a
boost from the fragrance of citrus
or peppermint.

DISCOVER THE PEY EFFECT

Dogs, cats, horses - pets of all kinds -
are used in therapy with kids, students,
seniors and veterans, Animal lovers will
require no more explanation.

DO A GOOD DEED
Earlier in these pages, we talked about
helper’'s high and the physical effects
helping others have on your sense of
well-being. Don't take our word for it,
give it a try!
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SEL Kernel #5: Promote Emotional
Literacy



http://ei.yale.edu/ruler/

ecognizing emotions in self and others

nderstanding the causes and consequences of emotions
abeling emotions accurately

xpressing emotions appropriately

egulating emotions effectively

ol ad L |



THE MOOD METER

ENERGY

Low

5 -4 -3-2 -1 0 +1+2+3 +4+5
Unpleasant FEELING

Pleasant



Energy

Argumentative

“= Mad

Worried

Sa d Ca | )  Included

BU"ied Tired Relaxed

Peaceful

Open-
Minded
Mellow

Depressed Comfortable

Pleasantness



Exhil Qro*.d

Ambidiovs Empowered
Et:-*ed
Upbeat

Fulfilled




SEL Kernel #6: Brain Breaks!
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THE GOLDIE HAWN FOUNDATION RESOUR( AQ'S CONTACTUS EEMindUPUS EBMIndUPUK f W [ m

00
M'ND Upm MINDUP PROGRAM  MINDUP AT HOME ~ MINDUP LESSONS  ABOUT DONATE @

A PROGCRAM FOR

Empowering children
through mindful practice
based in neuroscience.

Learn how MindUP can work for you.

&= T

For Schools > For Teachers > For Families »

START YOUR JOURNEY
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Li bra ry Search the library

ALL MINDUPATHOME NEWS PUBLICITY RECOMMENDED READIN MINDUP LESSONS

Brain Break - MindUP
at Home

Read More >
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REMEMBER TUCKER TURTLE!

STOP!

When you are starting
to feel upset or angry.

BREATHE!

Take 3 deep breaths
inside of your shell

THINK!

What can you do to help
solve your problem?




FEELING STRESSED?

take deep
breaths and try
- to calm down.
A

Count to 10, W

Why do you
feel like this?
What has

upset you?

(es




> & @ https://mindfulnessforteens.com w s

* Apps ® Apple B News [ Popular 9 Imported From Safari 'j (46) Facebook

M ‘ df ' f T Nfw
ln u neSS Or eenS Discovering Your Inner Strength

Mindfulness for Teens Home What is Mindfulness, Anyway? Youth Voices Guided Meditations Blog Resources The Mindful Teen Book

About Dr, Dzung Vo Q

powerful skills to
you handle stress

Why Mindfulness? moment e -

In this 3-minute video, teens share how mindfulness helps them to handle
stress by living more in the present moment!




Set up a Calm
Corner or Peace Place




SEL Kernel #7: Promote
happiness through
performing a of kmdness
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 Engage students in activities that help
you and others.

 Demonstrate caring and kindness
through your own actions.

» Talk about kindness and the good
feelings that arise when doing kind
things for others.
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Well-being + =% .
Resources

Translating science into everyday actions




1. Start a senior citizen pen pal program

2. Clean house for a cause:

Collect items your family no longer uses-like clothes and toys you've outgrown-and put them
aside to donate to a local shelter or service organization when you're able to. Share what you
collected online and tag five friends to do the same.

3. Start an online reading club:

Connect with teachers and classmates to start a reading club that younger students can take
part in too. Older students can pair with younger ones to practice reading via video chat. Or you
can even take turns hosting a “virtual story time” to read to a younger class.

4. Spread joy and gratitude in your community.

Thank essential service workers and uplift people in your neighborhood by writing positive
messages with sidewalk chalk on your driveway or hanging a poster in your window.

5. Check in on your neighbors.

Call or leave a note in the mailbox of neighbors who are elderly, have disabilities or might
otherwise need help. For example, your family could drop off groceries or other essentials.



6. Start a tutoring network

Connect with classmates and friends to start a tutor group for younger students at your school to help
them with their schoolwork.

7. Spread positivity online
Help fill people’s newsfeeds with something that makes them smile. Share uplifting quotes and photos on
social media, or repost positive news stories.

8. Create a ‘craft for good’ club

Get a group of classmates and friends together to learn how to make a craft, like knitted scarves, that you
can donate to a local shelter during their next winter clothing drive. If someone is good at knitting, they can
teach everyone, or you can find instructions online to follow together.

9. Surprise a family member by helping out

Find opportunities to gift your family with random acts of kindness: Do a load of laundry or offer to cook
dinner one night with your siblings.



GET INSPIRED BECOME A RAKTIVIST FOR EDUCATORS THE KIND BLOG SICN IN =23

.

FREE K-12 LESSON PLANS

Don't expect kindness in schools—teach it!
Download our FREE K-12 lesson plans, lead a kindness project or form a kindness club. Our curriculum features developmentally
appropriate, standards-aligned lessons that teach kids important Social Emotional (SEL) skills.

FREE K-12 LESSON PLANS



Qi SEE Learning

Social, Emotional, and
Ethical Learning

An Initiative for Educating Heart and Mind
LR



QP SEE Learning Personal

Social, Emotional, and
Ethical Learning

A comprehensive
framework and curriculum
to teach awareness and
compassion to children in
educational settings across
the globe,

o
(g%
%



The SEE Learning Curriculum

v e & 4

lOCIM, r ¥ y SOCIAL,  * SOCIAL, » *
EMOTIONAL EMOTIONAL EMOTIONAL

¥ & ETHICAL 3 ¥ & ETHICAL + & ETHICAL
LEARNING ~ LEARNING LEARNING

(52) EMORY %) EMORY

Each level contains about 40 Learning Experiences, each of
which takes between 20-40 minutes to complete.

https://seelearning.emory.edu/



https://seelearning.emory.edu/







Moving Forward

1. What are two actlons/ 5

that you are going to t
to promote your ow
being? .
2. What are two actlons
that you are gmﬁg to tak
to promo‘te students SE




1. Is SEL part of your school’s strategic plan? Why or why
not?

2. In what ways could you improve communication and
understanding around SEL in your school?

3. Are you able to document the impact or return on
investment for SEL in your school?



“Never doubt that a small
group of thoughtful,
committed citizens can
change the world; indeed, it's
the only thing that ever has.”
Margaret Mead









